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STUDENT TEACHING COMPETENCIES IN LEHMAN COLLEGE'S 
COMPETENCY-BASED TEACHER EDUCATION PROGRAM 

ABSTRACT 

The purix>se of the study was to determine the relative 
importance of and the extent of development of the seventeen 
student teaohing competencies in Lehman College's tThdergradtiate 
Competency-Based Teacher Education I¥ogram« 

. The Pall 1976 and Spring 1977 semesters each had eighty- 
seven questionnaires distri\>uted to. the student teachers » their 
cooperating teachers ftt>m two school districts In The Bronx» 
and the student teachers' college supervisors* Almost two- 
thirds (62^) of the questionnaires were returned in the Fall, 
1976. Alsout three out of four {?8^) were returned in the 
Spring, 1977. 

The resix>nse of the cooperating teachers, the student 
teachers, and the college supervisors were analyzed separately, 
as well as together. The competency! "provision for 
individuality" was considered the most important by all 
respondents for both semesters* The competencies! "uses 
commercially available tests** and "describes use of various 
media** were felt to be the least importi^nt competencies* The 
competency! "classroom routines** was considered both semesters 
to be the one the cooperating teachers helped most to develop. 
The competency! "describes use of various media" was considered 
to be the least helped in development. 

Speannan rank order correlation Indicated a close 
relation^ip between the Importance of the competencies and 
the help the student teachers received from their cooperating 
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ABSTRACT (Continued) 
teachers for all groups except the college supervisors for 
Pall 1976. Spring 1977 showed the same relationship for all 
the groups without exception* Except for cooperating 
teachers and college supervisors for Fall 1976» and college 
supervisors and student teachers for Spring 1977 f the groups 
were in general agreement with respect to rank order importance 
of the competencies* Except for college sui>ervisors and 
cooperating teachers for Spring 1977* the groups were in 
general agreement with respect *^o rank order development of 
the competencies* 

Open-ended responses regarding the addition of » deletion 
off and general comments concerning competencies were analyzed 
and were considered mder general recommendation* 
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STUDENT TEACHING COMPETENCIES IN LEKMAN COLLEGE'S 
COMPETENCY-BASED TEACHER EDUCATION PROGRAM 

As part of a growing national movement» the New York 
State Department of Education required that on or after 
September 1* 1975 those in preservice teacher training 
complete a state-approved competency-based teacher education 
(CBTE) program* Those «Aio complete the program earn a N.Y.S. 
provisional certificate as an elementary school teacher (N-6). 

CBTE means to develop the teacher as a professional* 

The teacher being identified with having the basic reQuireraents 

of professional knowledge* skills and attitudes (competencies) 

desireable for a successful job*^ The competencies, accurately 

performed by the student in. the TE program* are based on 

2 

asstimprions held about the teacher and the pupil* 

New York State does not msmdate what specific competencies 
or on what level they are to be achieved! what specific 
experiences or activities are to be used, (it does mandate 
that they be relevant )i nor the p^ecif ic kind of evidence 
that the competencies were achieved* Each program designer 
determines the competencies* their indicators* and the 
evaluation that are to be achieved*^ 

Since CBTE has shifted teacher education programs to 
a research - data - feedback component* allowing for program 
adjustment* it follows that a recommendation by the AACTE was 
that research should be an integral element in the development 
of all CBTE programs* CBTE programs should be examined on 
their own merit* finding the specific competencies for the 
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effectiveness of that program* 

Several researchers^ agree that the relationship between 
the cooperating teacher (inservioe teacher) and the student 
teacher plus the effectiveness of the cooperating teacher as 
a trainer of a student teacher is a key factor in a teacher 
education program* The student teacher spends more time In 
the cooperating teacher's classroomr where '*on-the-job** 
training is donsi than with the college supervisory thereforei 
the cooperating teacher has a significant effect on the 
student teacher* 

Lehman College's Undergraduate CBTE Program 
Herbert H« Lehman College of the City University of New 
York has state -approval for their CBTE program which began in 
September 1975* Lehman's CBTE program consists of methods 
courses (including educational psychology) , advisory groups 
and student teaching* The overall goal of the program is for 
students to have an understanding of how learning is nourished* 

Demonstration of minimal competencies , made public in 
advance I are required and are documented before recommendation 
for provisional certification is made* There arei at present^ 
seventeen student teaching competencies that the student 
teacher has to demonstrate* (Student teaching is one semester - 
half dsys«) The competencies were formulated by Lehman College 
departmental faculty* some being based on the AACTE's and 
other national associations' recommendations* 

This study attempted to assess the relative importance 
and the extent of development of the seventeen student 
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1. Chtck one; Cooparatlng T<ach>r_ _ _ _ Student Tejichcr , 

2, I « prcftftiitly teaching at 

student teaching (Number end/or naai« of school) 

3, I teach in gradi{a) 

student teach 

4. I would like a susnary of the results of this study ac Its 
coQplecicn (check ocm)- Ye s Ko 

For Cooperating Teachers (BJLY: 
Check one response for each statesent. 

1. My present student teacher Is etucienc teaching during the 
ScPtenber 1976 to January 1977 secester 

February 1977 to June 1977 eeisester 

2. I vae a field Associate m Lehun Collfj^e^s Field Associate PrograA 
during the tltue of February 1973 to June 1975: Yes Ko 

For Student Teaehorfi OKLY; 

Check one response for each etetenent. 

1. I 41a preaently stadent teaching during the September 1976 to January 
1977 seseeter February 1977 to June 1977 semester 

2* fiy cooperating teacher vaa a field associate iti Lehoan Collegers Field 
Assoclata Progras during the tiot of February 1973 to June 197S. (If 
you fio not know the appropriate response to this etateoent, please 
asic your cooperating teacher): Ye s Kb 
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K. 
15. 
1&. 
17. 
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Pavaloppant Rating • 
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according to the following ratlnS aealt 
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l-*doci imt help to devalop). Put tha 
Gu&b«r you think appropriate la the 
apace on tht rUht'hand colton balov. 



Dtvtloppant Ratlpg Scale^ 
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COKPCTENCIES 



scwtltaOH 
helps to 
dtvtlop 



1. Tha atud^nt piauu inetructlonal objectlv a Including observable pupll 
behavior, conditions for laamlng ai^d crltafia for eccaptable parformanct. 

2. Tha atudent deMnattataa eklll tft tiftabllahlng affective comunlcation 
with p'jplle and putrit by performing various Inttrptr^onal akllls. 

3. T^t ttudant analyses hla own and peer ttAichlng perfonoance and records 
objective data by varloua oaane (tranjicrlpt, Inturar'lon analyi^lii iftyi»tamat 
audio and video tapes) on hla verbal etui non'verba' t^echlng behaviors and 
other claaetoom tventa. I 

4. Tht etudent eaploya qutstlonlng atretaSlda that rai^ult In pupil thinking 
et verloua levels. The atudent eelects activities ^Ich prcciote llatenlng akllla. 

5. The student &akes provision in j^lannlng and laiplfiaentlng Icamlog activities 
for Individual dlffetences eciocig learners and sata expcctatlontt end tasks 
accordingly. \ 

The student t«ach«a e class effectively for an entire mornlsS. 
7. The atudent affectively plana ead loplements a unit of work In .^ch of two 
different subject areaa. \ 

6* The etudent effectively performs claesro ofD routines. 
9. The student evAre of tola of parents in gchools. 

10. The atudent recognises ethnic differencatf within a cotonunltyt school or 
clase Md utilises this diversity li curricula planning. 

11. The etudent conatructa objective end non^bjective tests for claitsroom use. 

12. The studatit Interprets tha results of en cbjactlve test» 
13* The student uses cocunarcially atell"blc tests effectively. 
14. The student recognises the reclilt ethnlct or economic biaaai In 
educetlonal assessment of minority cblldrcn. 

15 ( The etudent deiaonstrates en underacanilng of cooiaunlcetion theory as related 
to learning. i 

16. The etudent opuratea Inetructloaal equipment likely to be available e school 
end/or school district. } 

17. The atutfent deacrlbee the reletive avid potestlel uae of varicue nedla to solve 
specific probleas in the claesroM. ^ 
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To vhet txtent do you feel the 
cocpetatlng teacher helps the 
student teacher to devtilop the 
student teaching cODptttenclcfi? 

Using tha development rating seal* 
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number of the competency. 

Devclopatcnt Ratlngj? 

Competency Ratlnt! 

1. 

3. 

5. Z 

7. 

a. 

10. 

11. 

12. 
13. 

16. 

' 17. 
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teaching conpstencles in Lehman College's undergraduate 
preaervioe CWSE program* O^hls was the first study done of 
the eeventeen student teaching competencies since the 
program's inceptlont O^he ol)jectlve of the study was to 
offer answers to the following questions t 
!• Which of the seventeen student teaching conpetencies in 
the program were considered to 'be the most important and 
the least Important l)y the cooperating teachers* the student 
teachers i and the college supervisors? 

a. What competencies In addition to those listed 
should "be developed? 

^> Which of the listed competencies should "be deleted? 
2> Which of the student teaching competencies did the 
cooperating teachers help the student teachers develop? 
3* Which of the student- teaching competencies had the 
cooperating teachers not 'been a'ble to help the student 
teachers develop? 

During late Autumn* 1976* eighty-seven questionnaires 
were distri'buted to the student teachers* their cooperating 
teachers and the college supervisors (Lehman College faculty)* 
Almost two-thirds {62%) of the questionnaires were returned* 
A summary of the distribution and return is given in Ta'ble 1. 

This was followed 'by a validation study in late Spring, 
1977. The same questionnaire was distri'buted to a new' group 
of student teachers* their cooperating teachers, in the same 
two school districts, as well as to the college supervisors* 

3 

o I I 

ERIC 



t 

TABLE 1 

ANALYSIS OF KESFONSES TO STUDENT TEACKEft COMm^CY 
QUESTIONNAIRE - PALL 1976 AND SHIING 1977 SEMESTERS 



Fall 1976 Spring 1977 

No* of Questionnaires No. of Questionnaires 



Respondents 


Hailed 


Returned 

hi* 


Mailed 


Returned 


Cooperating 




25 


ifl 


28 


Taaohers • • 




Student 






42 


36 


Teachers • • 




25 


College 










Supervisors. 






4 


4 


Total « • 


87 


5^ 


87 


68 



Instead of mailing the questionnaire to the student teachers » 
it was administered during the last session of their student 
teaching seminar t the college supervisors also responded at 
this tine. As in Autumnt the questionnaire was mailed to the 
cooperating teachers* Out of eighty-seven questionnaires 
distributed f 78^ f or about three out of four were returned* 
(See Table 1 for breakdown.) 

The questionnaire, developed by the writer with approval 
of the school districts and Lehman College, contained the list 
of the student teaching competencies* Copy of the questionnaire 
is shown in Figures 1 and 2* Respondents rated each of the 
seventeen student teaching competencies as to the relative 
Importance of the competencies and the extent to which the 
cooperating teachers helped the student teachers develop the 
competencies. The rating scale for the relative importance 
of the competencies ranged from 5" "most importnnt" to 
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l-**not important". The rating scale for development of the 
competencies ranged from 5-*completely helps to develop" to 
l-**doe8 not help to develop*** Participants were given the 
oiiportunity to identifys (a) any additional competencies they 
felt important, (b) any of the competencies they felt should 
'be deleted Arom the program, and (c) general comments* 

The competencies rated according to importance and 
extent of development were analyzed! (1) by number and 
percentage of responses for each item on the 5 to 1 rating 
scale I (2) by rank based on average ratings fcr each competency. 
Spearman's rank order correlation^ was used to compare the 
relationship of the ratings between several groups* Rank order 
correlation was determined between importance ratings and 
development ratings within the total group of respondents and 
within each group, (The'validity of the responses of the 
college supervisors, 7% of the total response, was uncertain 
since there were so few respondents as compared to the group 
of cooperating teachers and the group of student teachers.) 
Hank order correlation was also determined for importance 
ratings between the groupss cooperating teachers and student 
teachers t cooperating teachers and college supervisors, student 
teachers and college supervisors. The same was done for the 
develoi)ment ratings. Open*ended responses regarding the 
addition of, deletion of, and general comments concerning 
competencies, were sorted into categories. Hecommendations 
were developed based on these open-ended responses and the 
ratings. 
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Regulta and Discussion 

Th« r«.3ponse8 of the cooperating teachers* the student 
teacherSf and the college supervisors were analyzed separately* 
as well as together. 
Ftndtwgg - Pall 1976 

The competencies considered most Important by all the 
respondents were Competency No. 5 - "provision for individuality" 
and Competency No. 8 - "classroom routines". These same 
competencies were also rated as the ones which the cooperating 
teachers helped most to develop. The least important and 
least developed competencies were Competency No. 13 * "uses 
commercially available tests" and Competency No. 17 - 
"describes use of various media". 

Spearman rank order correlation indicated that there was 
a close relatlonnhlp between the importance of the competencies 
and the help the student teachers received from their 
cooperating teachers for all groups except the college 
supervisors. Also, cooperating teachers and student teachers* 
as well as student teachers and college supervisors were in 
general agreement with respect to rank order of the importance 
and development of the competencies. Cooperating teachers and 
college supervisors did not agree In the importance ratings* 
Findings - Swine 1977 

All respondents felt that the most Important competencies 
were Competency No. 2 - "demonstrates skill** and Competency 
No. 5 - "provision for indlvidtiality** and the least important 
competencies were Competency No. 13 - "uses commercially 
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available tests** and Competency No* 17 - **describes use of 
various media*** The total group also felt the competencies 
th& cooperating teachers helped most to develop were 
Competency No* 8 - ** classroom routines" and Competency No* 1 *- 
"plans instructional objectives*** The competencies least 
developed were Competency No* 12 - *'lnterprets test results** 
and. Competency No« 17 - "describes use of various media** • 

Rank order correlation Indicated that there was a close 
relationship between the importance of the competencies and 
the help the student teachers received from the cooperating 
teachers not only for the total group but also within each 
group* Except for college supervisors and student teachers f 
the groups were in general agreement with respect to rank 
order importance of the competencies* Except for college 
supervisors and cooperating teachers* the ^oups were in 
general agreement with respect to rank order develo}»nent 
of the competencies* 

The competencies felt to be developed with the help of 
the cooperating teachers were positively correlated with l^ose 
the cooperating teachers felt to be important* The significant 
correlation between the cooperating teachers and the student 
teachers for Importance showed the effect of the cooperating 
teachers on the student teachers* Therefore t the more 
important the competency * as felt by the cooperating teachers* 
the more help the student teachers received in developing that 
competency* The student teacher, who received more help on 
the competencyt then felt that competency was important^ too* 
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Competency No. 5 - "provision for individuality" was 
considered Important both semesters* Competency No* 13 " 
"usee commercially available tests" and Competency No. 1? - 
"describes use of various media" were felt to be the least 
important competencies by all respondents for both semesters. 

Competency Ko. 8 - "classroom routines" was considered 
both semesters to be the most helped In development* Competency 
No. 17 - "describes use of various media" was considered both 
semesters to be the least helped in development. 

The results of the Spearman ran}E order correlation 
Indicated continuous lack of communication between the groups 
Involved In the undergraduate CBTE program. The college 
supervisors did not agree with the cooperating teachers In 
Autiimn, and with the student teachers in the Springy as to 
which competencies were Important. Also, the college 
supervisors and the cooperating teachers did not agree ^ In the 
Springy as to the rank order developmenx of the competencies 
as they had In the Autumn. 

The competencies y for both importance and development, 
at the top of the list of the seventeen student teaching 
competencies had a greater percentsige of responses for the 
rating of 5 than those competencies on the bottom of the list. 
This showed competencies on the top (Competencies Nos. 1 thru 
8} were more important and more developed than those on the 
bottom of the list (Competencies Nos. 9 thru 17). Table 2 
shows rank order importance and development ratings of £l11 
respondents for Fall and Spring semesters. 
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TABLE 2 

RANK ORDER OF IMPORTANCE AND SEVELOFMENT RATINGS OF ALL RESPONDENTS - 

FALL 1976 AND SPRING 1977 SEMESTERS 



Pall 1976 

ImTMrtanee Ratines [ Development Ratings 



Rank Competency 
Order Number 



Rank Competency 
.£CdSr Number 1. 



Spring 1977 
iytance Ratings | Develomnent Ratings 



Rank Competency 
i2£d&C Number 



Rank Competency 
Order Number 



1 

2 

3 



7 
8 

9. 

9. 
11 
12 

n 

17 



5 
5 



if 
5 

. 2 
1 

8 
6 

9 
12 

d 

10 
11 

15 
17 
13 



1 

2 



5 
6 



9 

10,5 

10.5 
12 

lif.5 
16 

17 



B 



if 
1 
7 

16 

9 
2 

3 

11 
10 
12 
lif 

15 
17 
13 



1 

2 

5 
6 

7. 

7. 

9 
10 
11 
12 

\l 

16 
17 



5 
5 



2 

1 
6 
B 
9 

10 
7 
3 

12 

16 
11 
17 
13 



1 


8 


2 


1 


2 


1 












2 


7 


7 


8 


9 


9 


\l 


10. 




11 


10 


12 


16 


\l 


11 




13 


ii 


3 




17 


17 


12 
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In the Spring 1977 semester f as In the Fall 1976 semester, 
it was concluded that Lehman College's C67S pirogram* Itself* 
was succeasfuli but some of the student teaching competencies 
were vague. It was concluded that certain competencies were 
ommitted from the program j and the communication among those 
involved in the program needed improvement. 

The study of the Spring 1977 semester supported and 
reaffirmed the early study. 

Recommendations 

The results from both seme?>ters Indicated a need for 
change in the student teaching competencies. The following 
recommendations were made based on the results. 
A* Master Teacher as Model 

1. Competency No. 3 should be changed fromt *'The student 
analyzes his own and peer teaching performance..." to readt 
*'The student analyzes his own and a variety of inservice 
teachers' teaching performance.*..** 
B. Competencies - Different Focus 

1. Competency No. 13 should be changed fTomt The student 
uses commercially available tests effectively" to readt "The 
student uses and analyzes results of commercially available 
diagnostic tests". 

2. Competency No. 17 > "The student describes the relative 
and potential use of various media to solve specific problems 
in the classroom" should be deleted from the list of student 
teaching competencies. 

3. The following competency should be added t "The student 
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creates a pleasant and comfortable physical environment for 
the pupils**. The Indicators for this competency should Include i 
(a) Provides learning centers for a variety of Independent and 
small group activities, (h) works with pupils to provide 
interesting displays and bulletin boards* relevant to 
instructional objectives and pupils^ Interests* (c) Provides 
alternative learning settings (e*g* field trips, community 
walks}* 

^« The following competency should be addedi "The student 
uses a variety of commercial Bnd/or teacher-made teaching aids*** 

5* The following competency should be added t "The student 
understands and Identifies appropriate specialized school 
personnel and resoturces". 

6* The following competency should be addedt **The student 
is familiar with the Bostrd of Education's cturrlculum guidelines". 

7* To allow for Individual differences - the student 
teacher, with the help of the college supervisor and the 
cooperating teacher, develops one or two additional competencies, 
along with their indicators and the means of evaluating them* 
If many students choose a particular competency. It should be 
incorporated Into the program. 
C. New Coiarses 

1. Competency No. l^t *^he student recognizes the raclalt 
ethnic t or economic biases In educational assessment of 
minority children** should be reworded to give a clearer 
meaning. In addition a required course should be given to the 
student teachers on the diversity of cultural backgrounds of 
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the pupils in the New York City public schools* 

2. The ability for the student teacher to eonmunlcate and 
relate to pupils thx^ugih oral and written skills should be 
further developed with a required course on penmanship i 
nanusoript and cursive* both for use on chalkboard and marking 
papers. 
D. Workshops 

!• There should be a series of required workshops, in 
the beginning weeks of the semester » where the college 
supervisor fully explains to the student teachers the meaning of 
each of the student teaching competencies* Workshops should be 
held in the school so the cooperating teachers may attend* 

2. Offer workshops, by college supervisors, to cooperating 
teachers on supervision of student teachers* 

3* There should be- a required workshop for the student 
teacher, offered by the college supervisor, oni taking 
attendance! the grading of report cards i and the grading and 
interpreting of record cards. Workshops should be held in 
the school so the cooperating teachers may attend. 
£• Reorganization 

Xm Responsibility should be shared between the college 
supervisor and the cooperating teacher* The student teacher 
spends more time with the cooperating teacher than with the 
college supervisor* The cooperating teacher should assume the 
role of the super'/isor and the college supervisor should be a 
resource person. Therefore f the cooperating teacher should 
evaluate the student teacher, with the assistance of the 
college supervisor* 
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2. There should be the requirement that all methods 
courses and other education courses completed before the 
start of student teaching* 

3* Student teaching should be extended to one school 
year (September thru June) a£ five full days each week 
throu^out the one semester* 
F* Research 

1* Competencies Nos* 9 thru 17 should be more carefully 
examined as to their clarity an^/or impoartance* 

2« Evaluation Instruments should be developed, to 
evaluate the effectiveness of the college supervisor and the 
cooperating teacheri those who help the student teachers 
fulfill their responsibilities and learn the appropriate 
Icnowledget attitudes and skills* 

This Is only a beginning* Intensive and continuous 
research for validation and relevance of the student teaching 
competencies and the ways they are developed needs to be 
carried out* Lehman College's preservlce CBTE program would 
also benefit fl*om a study of the student teaching competencies 
and their Indicators and means of evaluation* not Just the 
student teaching competencies alonet as well as evaluation 
of the methods courses and the other education courses In 
preparation for and relevance to student teaching* An 
in-depth study of these areas would be useful and productive* 
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Wotea 

^Iris M. Elfenbftin, **Fte8ervic8 Teacher Education 
Programs for consideration by the Commissioner's Task Force 
on Teacher Education and Certification", Draft, 10 November 
1976 (Piaper}, p. l. 

2 

Pupil Is the child in the elementary classroomi student 
Is the person training in a teacher education program* 

^Uargsret Llndsey, "Competency-Based Teacher Education 
and Certification In New York Statei An Overview", Teachers 
Collage Record , 77 (May I976), pp. 507-508t Theodore £• 
Andrews* "Certification* in Competency-Based Teacher Education! 
Progregfi- Rroblema* and Proaoects , eds. Robert W. Houston 
and Robert B« Howsam (Chicago 1 Science Research Associates, 
Inc., 1972), pp. 162-163. 

AACTE Committee on PBTEt AchieviniL the Potential, of 
Perfarmanee-Baaed Teacher Educationi Recommendations . PBTE 
Seriesi No. 16$ (Washington, D.C.i American Association of 
Colleges for Teacher Education, February 197'^), p. 27. 

^Malcolm A. IfOwther, **Most and Least Helpful Activities 
of Supervising Teachers**, Clearing House ^^3 (September 1968), 
p. ^^0| Carol K. Tittle, student Teaching Attitudes and 
Reaeareh Bases for Change in School andjghiversity (New Jersey 1 
The Scarecow I^ess, Inc., 197^}» P« ^^71 Thomas J. Brown and 
Serafina Flore Banlcht Student Teaching in an Elementary 
School - Guiding a Student Teacher (New Yorki Haroer a«d Row, 
Publishers, 1962), p. 8| Jay A. Honson and Aldon M. Bebb, 
**New Roles For The Supervisor of Student Teaching" in 
Teacher Educationi Trends. Issues, Innovations , eds. I,owell 
Horton and Phyllis Horton ( Illinois 1 The Interstate Printers 
and Publishers, Inc., 197'^) » p. 288. 

^Spearman rank order correlation formula usedi R=i- ^^2^^^ 

^The competencies within the text are in abbreviated 
form. See Figure 2 for unabbreviated fors» 
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